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Abstract 
Cyberbullying has recently emerged as a widespread and new form of bullying and harassment. It refers to the use 
of information and communication technologies, specifically mobile phones or the internet, to support deliberate 
behavior to harm others. Cyberbullying and bullying are partly similar phenomena: they share the intention to attack 
an other person who is vulnerable and cannot properly defend himself, but they differ for many other aspects: (1) the 
aggression forms - the damage is often physical or verbal in bullying, while it is textual or visual in cyberbullying 
and it refers to the social image, the dignity and reputation instead of to the physical body; (2) the “visibility” in 
bullying compared to the partial “invisibility” and anonymity in cyberbulling, (3) the large audiences in a peer group 
on internet compared with the small groups that are the usual audience in traditional bullying. In the present paper 
features of cyberbullying that distinguish it from most traditional forms of bullying will be analyse. On the basis of 
emerged differences operational suggestions and strategies for dealing with minors in the two different conditions 
will be presented both in schools and in clinical setting. 
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1. Introdution 
Cyberbullying is a phenomenon which is developing very rapidly, in correspondence with new 
technologies and new fashions (such as particular social network sites). Given the scarcity and recency of 
empirical studies of literature investigating the relevance of the theme, in this paper we will highlight 
many important aspects finalizing them to operational suggestions and strategies for dealing with minors 
in two different conditions: schools and clinical setting. 
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2. Bullying and cyberbullying: a comparison 
Bullying has been generally described as intentional behavior to harm another, repeatedly, where 
it is difficult for the victim to defend himself or herself (Olweus, 1999). By extending the definition from 
traditional bullying, cyberbullying has been defined as ‘an aggressive act or behavior that is carried out 
using electronic means by a group or an individual repeatedly and over time against a victim who cannot 
easily defend him or herself’ (Smith et al., 2008). From this perspective, cyberbullying is a systematic 
abuse of power which occurs through the use of information and communication technologies.  
Cyberbullying and bullying are partly similar phenomena: they share the intention to attack an 
other person who is vulnerable and cannot properly defend himself, they share also. But, as underlyned by 
Slonje and Smith (2008) they differ for many other aspects:  
a) the difficulty of getting away from the aggressive situation: while in traditional forms of school 
bullying the victim may protect himself by avoiding contacts way, in cyberbullying the victim 
may continue to receive text messages or emails wherever they are.  
b) the large audiences in a peer group on internet compared with the small groups that are the usual 
audience in traditional bullying.  
c) the damage is often physical or verbal in bullying, while it is textual or visual in cyberbullying 
and it refers to the social image, the dignity and reputation instead of to the physical body;  
d) the “visibility” in bullying compared to the partial “invisibility” and anonymity in cyberbulling,  
e) the large audiences in a peer group on internet compared with the small groups that are the usual 
audience in traditional bullying.  
f) Adults may have a secondary role in cyberbulling if compared with bullying due to the privacy of 
virtual means use.  
g) Another aspect wich has to be analysed is the perceived impact of cyberbullying, compared to 
traditional bullying: nasty text messages or emails can be simply deleted and future messages 
blocked, in addition, there is no physical hurt in cyberbullying, this might lead to mitigate impact 
on those experiencing it; anyway Ybarra and Mitchell (2004) reported that 33% of victims felt 
very or extremely upset after the occurrence of internet aggression, whilst Ybarra et al. (2006) 
reported that 38% of the victims felt distress. Smith et al. (2006) compared the effect of 
cyberbullying to traditional bullying and found that picture/video clip and phone call bullying 
were perceived as having a higher negative impact compared to that of traditional bullying, text 
message roughly equal and email bullying as having a lower impact. These perceptions are of 
interest in their own right, but also as an indication of how sympathetically students might 
respond to the plight of a victim. Most often victims turn to their friends (non-victims) for help, 
and if their friends underestimate the impact of cyberbullying, victims may find it hard to receive 
adequate support. 
For these many reasons interventions strategies considered effective for bullying have to be 
considered ineffective for cyberbullying. The central element of cyberbullying is the damagte of social 
image (also, the scial representations that others have of the person), and not the person. The goal is not to 
denigrate or attack the individual, but the advertising of those aspects that are considered ridiculous or 
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inappropriate. Completely different is the role of adults, who are almost entirely excluded from the 
process. The teachers or parents can now act or react much less. The aid is in the case of cyberbullying 
much more related to the protection offered by friends (NCH, 2005, Smith et al., 2006) than by adults. On 
the other hand, the existence of written texts (sms, emails, texts or videos containing insults or ridicule) 
allow the adolescents to document the abuse and to show it to others, including adults. In this sense the 
decision of involving adults becomes even more significant as a free choice. In the literature, it seems less 
likely to appeal to the protection of adults, in fact, this happens only for a few guys (Slonje and Smith, 
2008). 
Nevertheless the issue of adult awareness is crucial when it comes to effective action by schools 
against cyberbullying. Teachers as well as parents need to be aware of the various kinds of cyberbullying, 
and of what actions can be taken (Willard, 2006). The issue is also important since pupil’s perception may 
influence their behaviour. If students perceive adults to be unaware of cyberbullying they may not tend to 
go to them in order to receive support. None of the cybervictims said they had told a teacher (and very 
few had told parents). 
 
3. New Management Strategies 
The most important strategy recognised by children and adolescents for protecting by 
cyberbullying is the via-web protection (Aricak et al., 2008 and Smith et al., 2008). These technical 
solutions can consist of blocking certain people from contacting them online, changing number or 
passwords, user names or e-mail addresses and deleting anonymous text messages without reading them 
switching one’s name on online accounts (Juvoven and Gross, 2008 and Smith et al., 2008).  
In addition, new technical developments are now available, A U.K. charity, Beatbullying, 
launched a new form of virtual peer support called CyberMentors in 2009. Students are trained as 
cybermentors, log on and mentor on demand. Cybermentors can refer mentees onto senior cybermentors 
and counselors for further support if necessary. As another example of a technical advance specifically 
regarding cyberbullying, Moore et al. (2012) describe an automated way of not only identifying 
aggression online, but also the aspect of anonymity.  
Not many intervention or prevention programs exist that deal specifically with cyberbullying; a 
Campbell review by Mishna, Saini, and Solomon (2009b) documented four short-term programs, that had 
had little effect. However resources are being developed, for example, in England, Thompson, Robinson, 
and Smith (in press) evaluated two e-safety films used by secondary schools, Childnet International’s 
Let’s Fight It Together about cyberbullying and Child Exploitation and Online Protection’s (CEOP) 
Exposed about sexting. Both films and resources were rated as good by pupils and staff 
(http://bullyingandcyber.koinema.com/en/).  
Few adolescents use as a strategy seeking help from others; researchers assesses that if they do 
tell somebody, their first choice has been to tell a friend, then a parent and lastly a teacher (Slonje et al., 
2008). From this it is necessary to think of interventions and services that can trap children and involve 
them permanently. Services with an architecture based on propomozione resources of the child and with 
the participation of the various adult roles (Iudici et al., 2013). Particularly, it seems important to give 
parents clear suggestions to follow for preventing and supporting children. 
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4. The role of parents in contrasting cyberbullying 
Monitoring the Internet usage of their teenage children is a strategy that is often suggested for 
parents, and the literature indicates that the majority of parents do engage in monitoring behaviours at 
least some of the time. Monitoring behaviours include checking that sites are appropriate for their child’s 
use, and keeping an eye on the screen, with checks more likely to occur at younger ages (81% of 8–15 
year olds compared to 51% of 17 year olds) (Australian Communications and Media Authority [ACMA], 
2007). Parents can also:  
• Increase their knowledge and become more adept at the use of technologies being used by their 
children (Mishna, Cook et al., 2009; O’Keeffe et al., 2011; Spears et al., 2008; Iudici A., Faccio E., 
2013). Learning alongside children and young people can be an effective way to achieve this—
parents can be encouraged to let their children be the “experts” and help them understand the tools 
that they are using online. In this sense, we should develop the skills of children (Iudici, A. (2013)). 
Parents might also take an active role in discussing the benefits of online engagement, and how to 
respond to cyberbullying and other negative online behaviours, with their children, framed in a 
discussion about good cyber-citizenship (O’Keeffe et al., 2011; Iudici A., Faccio E., 2013b).  
• Inform themselves of the details in their children’s school’s responsible use policies and the rights 
and responsibilities of the school to take action if behaviour occurs outside of school hours. Children 
and parents should be actively involved in cyberbullying policy development (JSCCS, 2011a).  
• Encourage young people aged less than 13 years old to abstain from using social networking sites, 
e.g. creating a user account for Facebook or YouTube, including an explanation as to why this is 
importan).  
• Proactively and regularly access cybersafety resources designed for parents (see below), to help in 
becoming familiar with emerging technologies and online trends. Cyberbullying parent education 
initiatives are currently being trialled in Australia. An example is the Cyber Friendly Parents Project, 
conducted by the Child Health Promotion Research Centre at Edith Cowan University (WA), that 
responds to an expressed need for parents to better understand and help their children use social 
networking services safely. A pilot test of the resources showed positive results, with most parents 
responding that the resources used in the program improved their skills, understanding and self-
efficacy to respond to cyberbullying. Programs such as these, if successfully replicated, will be 
important additions to parent support in the area of cybersafety and cyberbullying. Below are some 
further resources to help parents access further help.  
5. Conclusions 
The nature of cyberbullying phenomena inevitably directs researchers and clinicians to broader 
contextual and developmental aspects. Most cyberbullying is not experienced in school rather than in 
homes, clubs, outside areas. Developmentally, cyberbullying may show more age permeability than 
traditional bullying; traditional bullying appears to vary substantially between the school setting and the 
workplace setting but cyberbullying occurs in cyberspace, whatever age group is taking part. For these 
reasons researchers need to explore and contrast in more detail the motives for cyberbullying, compared 
to traditional bullying. To contrast cyberbullying, it is necessary to pay attention to the narratives that 
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generate it, assuming the perspective of the observer who describes and explains the phenomenon. It is 
necessary to analyze the construction of meanings that actors attribute to the prevaricating actions and 
possible narratives that they include, triggered by the relational roles, including both victims and 
aggressors, forms of communication between peers, forms of communication between children and 
adults and their interaction, and the role of the school system. 
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